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When the Yellow Bird is released from the slingshot at the point (0,3), it travels in a parabolic path. If the

screen is tapped at some time t > 0 , the yellow bird stops traveling along the parabola and continues along a

linear path determined by position when the screen is tapped• The object of the game is to hit the pig, at (10,0),

that stole the eggs.

Project:
Model the motion of yellow bird. There are three levels. Complete all or one level. Each level requires you to
give algebraic, tabular and graphical evidence that your model works.



Level 1
Write an equation for a parabola that models a path that yellow bird takes to strike the pig without a finger tap
using the positions given above.

Level 2
Write a different equation for a parabola that models a path that yellow bird takes to strike the pig with a finger
tap using the positions given above.

Level 3
Write an equation for a parabola that models a path that yellow bird takes to strike the pig with a finger tap
where the positions of the slingshot and pig are not given. Be sure to consider the pig at a position not on the x-
axis.



B2 Secrets Revealed: The Web of d--Z-y
dx

What does mean for a function to have a "rate of change?"

How do we denote "rates of change?"



How do we use "rates of change?"
For what processes are "rates of change" used?



SLOPE FIELDS

Draw a slope field for each of the following differential equations.

1. dY=x+l                           2. dY=2y
dx                              dx

I      • I    I    i

3. dY=x+y                             4. dY=2x
dx                             dx

a    I

5. dy= y-1
dx

6. dy_y
dx    x

I     I           I     I     I !      !      If
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Match each slope field with the equation that the slope field could represent.
(A)                            (B)
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7. y=l
1

11. Y=-'T
.lff

8.  y=x 12. y=sinx

9,  y= x2 13. y =cosx

10.  y=lx3
6 14. y= lxl
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Match the slope fields with their differential equations.
(A)                            (B)
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15. aY=l-x+l                       17. dy=x_y
dx 2                           dx

X
16. <*J=y                          18.

dx                            dx  y

19. The calculator drawn slope field for the differential equation dy = xy is shown in
dx

the figure below. The solution curve passing through the point (0, 1) is also shown.
(a) Sketch the solution curve through the point (0, 2).
(b) Sketch the solution curve through the point (0, -1).
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20. The calculator drawn slope field for the differential equation dy = x+ y is shown in
dx

the figure below.
(a) Sketch the solution curve through the point (0, 1).

(b) Sketch the solution curve through the point (-3, 0).
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Euler's Method for Approximating a Function (linearization)

L(x)=y(xo)+y'(xo)(X-Xo) or L(x)=yo+ 'f (xo,yo)(x-xo)

Teaching point: Don't let the student make a bigger deal out oftlfis concept than it is. You are
simply finding ordered pairs. You have been given a starting point, a differential and z2ÿ that is
constant. Heck, in terms of finding ordered pairs, you are half-way home! Now, we must
establish ourAy, which unfortunately changes with each ordered pair. In addition, we are going

to have to approximate Ay with @. But don't worry! Just follow the systematic algorithm
outlined below. It is really "no big deal."

Algorithm:

x0 ,Y0 ,ÿ,ÿ- (or y')1) Establish

2) ,           dy      ,dYdx or y' at that point (i.e., y (xo ,Yo) orÿ cÿo.y0))
Find

3) Note: Since Y,,+L = Y, + Ay, we will use the differential dy to approximate Ay. In a

similar fashion, we will approximate dy such that dy .ÿ dy • zLÿ. In general,
dx

11+ ÿ ,ÿ
•          @

*Ax. Specifically, Yl = Y0 *zÿ.

4)    Find each part of the "next" ordered pair separately:

Xt = X0 + AX

dv

5)    Repeat the process until you have satisfied the conditions of the problem.



2002 AP® CALCULUS BC F FIEf=_- F'II!!S P ÿ3JN S E!!Q U:L,,=::r"l '¢111.)N..'='

ay
5. Consider the differential equation ÿ = 2y - 4x.

(a) Tlÿe slope field ]'or the given differential equation is provided. Skÿ:tch the solution curve that passes through
Iÿhe point (0, 1) and sketch the solution cCtwe that pÿses through the point (0, -1).
(Note: Use the slope field provided in the pink aÿt booklet.)

(10) Let f be the function that satisfies the given diffeÿ'ential eq.uation with the inilLiai cen.c [tic,n f(0) = L

Use Eulÿ's method, starting at x = 0 with a step siÿ. of,0.1, to approÿdmate f(0.2). Show the work

that leads to your answer.

(c) Find the value of b for which y = 2x + b is a solution to the given differentiÿ',iI ecmÿtiurt, Justify your
•  anBwer.

(d) Let g be the function that ,a,atisfies the given differential equation.with the in, tiM ,:ÿ,mditiÿn g(0) = 0.

Does the graph of g have a local extremum at the point (0,. 0) ? If so, is the poÿmt a Ikmÿ ÿJdmtma

or a ha:el minimum.'? Justifÿy your answer.

,6. The Maclautin series for the fraction f is given by

(2x)n+l 4X2   8,xs   16X4       (22)n+l
2x + +-'" +       +f (x) =     n + .1        "-ÿ + --3--' +           n + ].

on its interval of co=vergence.

(a) Find the interval of convergence of the Maelaurin series £0.r f. JuatiO] your answer.

(b) Find the f'ÿrst four terms and the general tÿ'm for the Maclaufiu sÿ:riez for f'(x).

(c) Use the Maclatt6ÿ series you found in paxt (b) to find tb.e value of f'(- 1).

END OF EXAMINA'FION

Copyright © 2002 by Colleÿ Bntramcÿ Ex=mfinmion Board. All lJghÿ rÿseawÿd,
Advauctxl Plaÿu3 ÿ,nt Program and AP aaÿ registered ÿ ade,n'm,-lm of the Co]Iege EnUanCÿ Exÿllilaatioll Board.



2008 AP® CALCULUS BC FREE'RESPONSE QUESTIONS

equationÿ-dY = ÿ(6 - y). Let          y  = f(t) be the particular solution to the6. Consider the logistic differential

differential equation with f(0) = 8.

(a) A slope field for tins differential equation is given below. Sketch possible solution curves through the points
(3, 2) and (0, 8).

(Note: Use the axes provided in the exam booklet.)
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(b) Use Euler's method, starting at t = 0 with two steps of equal size, to approximate f(1).

(c) Write the second-degree Taylor polynomial for f about t = 0, and use it to approximate f(1).

(d) What is the range off for t > 0 7

WRITE ALL WORK IN THE PINK EXAM BOOKLET.

END OF EXAM

© 2008 The College Board. All rights reserved.
Visit apcentral.collegeboard.com (for AP professionals) and www.collegeboard.com/apstudents (for students and parents).
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Version 09.02.13

Guidelines for  t=o rfloint 

Oÿto d'ozÿ are points that are earned by demonstrating you have mastered skills that
were not mastered on previously ÿven tests or quizzes.

Eligibility for earning ÿo oÿoOÿj;

•  Must score lower than a designated threshold for mastery (typically 80%)
established before a formal assessment; if there are two parts to a formal
assessment (e.g., calculator-active and non-calculator), the threshold MAY BE
determined by the combined total of the two parts, or each part treated separately.

•  There must be a specific content objective that was not mastered; losing points
due to arithmetic or algebraic mistakes is not necessarily a specific content
objective.

•  All CORE problems assigned in the unit gnide are completed prior to taking the
assessment.

Process for earning 0ÿo 0ÿoÿ:

•  Identify the specific content objectives that were not mastered on the assessment
• . Rework the problems that were wrong on the assessment that reflect those

specific content objectives
•  Complete all SUPPORT problems assigned in unit guide.
•  Contact Dr. Brandell to individually show mastery of the material
•  Work with Dr. BrandeI1 to determine what assessments will reflect the level of

mastery on those specific content objecti-Ces that is required for earning oÿ°

•  Demonstrate the appropriate level of mastery for the concepts on the suitable
assessment(s)

•  Bring the following papers to Dr. Brandell:
> Oÿo 0ÿoÿ Checklist with Dr. Brandell's initials

Previous assessment showing the specific content objectives that were not
mastered
Recent assessment showing mastery of specific content objectives



i'ÿaine

Student is eligible to earn ¢.ÿtÿo d'oÿ

Title and date of assessment(s) where specific content
objectives were not achieved

Specific content objective(s) not mastered

Worked with teacher and has shown mastery

Determine assessment(s) that will earn 0ÿo 0ÿ'oÿ

Demonstrate mastery on the designated assessments

Attach the assessments with this checklist and
submit to teacher



Conventions

The purposes and methods of scoring the AP Calculus Exam are different from the purposes and methods

we, as calculus teachers, use with our own students. Some of the conventions are used to ensure consistency

and accuracy, as well as fairness to the student. We attempt to give each student credit when the student has

shown knowledge and understanding of calculus. There are several accepted practices that pertain to reading

AP Calculus Exams. These include the following.

•  Copy errors - Typically a one-point deduction is taken for a copy error, and you should continue to

read the student's work for correctness from that po!nt forward. A student may need to meet

eligibility requirements in order to receive further credit.

Saying too much - When a student has solved a problem or answered a question completely, but then

goes on and does addRional work, which may be incorrect, the student has said too much. Depending

on the question, a deduction may or may not be taken for the error. The standard for an individual

question will state the policy.

Parallel solutions - When a student presents two or more complete "solutions" to a problem, without

choosing one to be gradedl these are called parallel solutions. In such a case, you should read and

score each solution. The student's score is then determined by truncating the average of the scores.

Crossed-out work - Do not read any work that a student has crossed-out or erased.

Three-decimal- place rule - Students are instructed to present answers accurate to three digits to the

right of the decimal point. If those digits of the student's answer agree with the correct answer

(rounded or truncated), then the student's answer is'correct. For example, if the correct answer is ÿ,

then all of the following are correct: 3.141, 3.142, 3.14159, 3.1428. You should read only the first

three digits to the right of the decimal point in the student's answer.

No simplification needed - The instructions for the exam state that unless otherwise specified, an

answer (numeric or algebraic) need not be simplified to be given full credit. For example, if a

student's answer is e° - 4 + 6, and the correct answer is 3, the student's answer is correct.

Q Immunity from further deductions - Some types of errors, typically errors in decimal presentation or

in units, may receive only a one-point deduction in a problem. The student may repeatedly make the

same type of error in a problem, but to be fair, a decision has been made to penalize the student only

once.

• '  We do not accept mere recipes or formulas. - The student must apply the work to the specific

problem at hand.



Terminology

•  "Our" problem - The problem as it is written on the exam.

•  Copy error - The student makes a minor error in copying a portion of the problem or in copying

the student's own work from one line to another.

O Re-start or false start - The student begins the problem, but then you see work unrelated to the

first work. The student may have abandoned the first attempt at a solution without crossing it out

and then begun a new solution.

Arithmetic and algebra errors - Errors that are non-caiculus errors.

Eligible or eligibility requirements - In some cases, in order for a student to gain subsequent "

points in a problem, the solution at a particular point must meet certain requirements.

Recoup - A student may have lost a point, but a later part of the work corrects the error in some

way, allowing the student to regain the lost point.

Bald answers - An answer without any supporting work is called a bald answer. The allocation of

credit for bald answers may vary from question to question.

Reversal - A student's work may contain b - a rather than a - b, where a and b can refer to any

type of mathematical object.

Read with the student - If the student has made aÿ error, you shouldnot quit reading the student's

paper. If there are still points that may be earned, you should continue to read the student's work

for fall credit for the remaining points to be earned. A student may make an error at the beginning

of a problem, but still earn most of the points in the problem because the student reasoned

correctly from the point of the error forward.

0 - 2 - 0 or O, 2, 0 - This shows you which points have been earned in a sample paper. If you look

at the right side of the scoring standard, point values are listed vertically for a part of the problem.

In this example, the student did not earn the first point(s), earned two points on the second portion,

and then did not earn the last point(s).

0/3 or 3/4 - These examples show that a student has earned no points out of the three possible

points in the first case, and the student has earned three points out of a possible four in the second

case.
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ON THE PÿOLE OF SIGN CHARTS IN AP® CALCULUS EXAMS FOR
JUSTIFYING LOCAL OR ABSOLUTE EXTREMA

David Bressoud, AP Calculus Development Committee Chair, and

Caren Diefenderfer, AP Calculus Chief Reader

Sign charts can provide a useful tool to investigate and summarize the behavior of a function.  We

commend their use as an investigative tool. Hoÿvever, the Development Committee has recommended,
and the Chief Reader concurs, that sign charts, by themselves, should not be accepted as a sufficient

response when a problem asks for a justification for the existence of either a local or an absolute
extremum of a function at a particular paint in its domain. This is a policy that will take effect with

the 2005 AP Calculus Exams and Reading.

i.   LOCAL  EXTPÿEMA,  THE  FIPÿST  DERIVATrVE  TEST

One way to justify that a critical point is, in fact, a local maximum or a local minimum is to use the

First Derivative Test. If the first derivative changes from positive immediately to the left of the critical

point to negative immediately to the right of the critical pointÿ then there is a local maximum at the
critical point. Similarly, a change in the sign of the first derivative from negative to positive guarantees
that there is a local minimum at the critical paint.  A sign chart may contain all of the necessary
information to make the conclusion that there is a local maximum or minimum, but the Development
Committee and Chief Reader want to see that the student knows what it is about this information that

enables the appropriate conclusion. As an example, see 1987 AB4 (a) in the appendix.

The labeled sign chart, even with the indication that f is decreasing between-3 and 1, increasing
between 1 and 3, and decreasing between 3 and 5, is not, by itself, sufficient justification. We want

to see the student demonstrate a knowledge of the First Derivative Test by recognizing that there is a

relative minimum at x = 1 because fÿ changes from negative to positive. The word "because," while

not required, is a useful indication that the student has given a reason rather than simply assembled
information. Note that it would not be sufficient justification for a relative minimum at x = 1 if the

student said "because f changes from decreasing to increasing." This is a statement of what can be
meant by a local minimum rather than an appeal to an argument based on calculus.  It would be

acceptable to give as justification that f is decreasing to the left of z = 1 because fJ is negative and it

is increasing to the right because f/is positive.

2.   LOCAL  EXTREMAI  THE  SECOND  DERIVATIVE  TEST

Another way to justify that a critical point is a local maximum or minimum is to use the Second

Derivative Test. Again, a sign chart for the second derivative is not enough. As an example, see 2002
Form B ABS/BC5 (a) in the appendix. After showing that the first derivative is 0 at x = 3 and the
second derivative is ½, the student needs to state that f has a local minimum at z -- 3 because the first

derivative is 0 and the second derivative is positive.

Copyright @ 2004 by College Entrance Examination Board. All rights reserved,

Visit apcentraLcollegeboard.eom (for AP professionals) and www.collegeboard.com/apstudents (for students and parents).



3.   ABSOLUTE  EXTREMA

On a closed interval, the justification of an absolute maximum or minimum can be accomplished by

identifying all critical points as well as the endpoints, evaluating the function at each of these values,
and then identifying which value of x corresponds to the absolute maximum or minimum of the func-

tion. The student can also use arguments based on where the function is increasing or decreasing or
the amount of change in the function to explain why certain critical or end points can be eliminated as

candidates for the location of a local maximum or minimum. For example, see 2001 AB3/BC3 (c)
in the appendix.

On an open interval, the only points that need to be considered are critical points, but students must

indicate that they have considered what is happening over the entire interval. For example, in 1998

AB2 (b) in the appendix, the justification for an absolute minimum at x = -½ requires the observation

that ff is negative for all z < -½ and ff is positive for all x > -½. It would also be a correct justification
to find a value of x to the left of -½ for which ff is negative, a value to the right of -½ at which ff is
positive, and then to observe that x -- -½ is the only critical point for the function.

Appendix

1987 AB4 (a)

Let f be the function given by f(x) = 2 ln(x2 + 3) - x with domain -3 < x < 5. Find the x-coordinate
of each relative maximum point and each relative minimum point of f. Justify yons answer.

Solution

f'(x)--2  2x   t-- (x-3)(x-1)x2+3            x2+3

f    dec    inc     dec

-3     1      3

There is a relative minimum at x = 1 because f' changes from negative to positive.
There is a relative maximum at x = 3 because ff changes from positive to fiegative.

Comment

The sign chart, by itself, is not sufficient justification. We need to see that the student knows what it
is about the sign chart that implies a relative minimum at x = 1 and a relative maximum at x = 3.

2002 Form B ABh/BC5 (a)

dy = 3 - x  Let y = f(x) be the particular solution to the givenConsider the differential equation dx     y  "

differential equation for 1 < x < 5 such that the line y = -2 is tangent to the graph of f. Find the
x-coordinate of the point of tangency, and determine whether f has a local maximum, local minimum,

or neither at this point. Justify your answer.



i

Solution

duÿY = 0 when x = 3, the graph of y = f(x) is tangent to the line y = -2 at the point (3,-2). TheSince

second derivative is equal to

dÿy  -y- y'(3- x)                  -(-2) - 0. (3- 3)  1
dx2       y2    ,  and therefore fH(3) =     (_2)a     = 5 > 0.

Since the first derivative is 0 and the second derivative is positive, there must be a local minimum at

Xÿ3.

Comment

In most cases, a student can use the First Derivative Test to justify a local maximum or minimum,

and the sign of the first derivative can be found either by inspecting the formula for the derivative, by
inspecting the graph of the derivative that has been provided, or by evaluating the derivative at values

on either side of the critical value. The situation in this problem is more difficult because there is no

explicit representation of either the function or its derivative.

The student who tries to use the First Derivative Test to justify that there is a local minimum at x = 3

needs to explain why the derivative must be negative to the left of x = 3 and positive to the right of

this value. The first step in a justification by the First Derivative Test is to observe that y = f(x) is
a solution of a first order differential equation for 1 < x < 5, and so it must be continuous on that

interval.  The next step is to state that since y = -2 when x = 3, there must be an open interval

containing 3 on which y < 0. On this open interval and to the left of x = 3 we have z < 3 and y < 0, so
dy

dy _ 3- x < 0. On this open interval and to the right of x = 3 we have x > 3 and y < 0, so ÿxx > 0.
dx    y
We can now conclude that f has a local minimum at x = 3 because fÿ changes sign from negative to

positive. This is a problem for which it is much easier to justify the answer using the Second Derivative

Test.

2001 AB3/BC3 (c)

(ft/sec2)
'  (2,15)

15,

O01     l     I     l     l           I     i     l     I     l

(10,--15)
-15-

I
12

(18,15)

' t (seconds)

A ear is traveling on a straight road with velocity 55 ft/sec at time t = 0. For 0 < t < 18 seconds, the
car's acceleration a(t), in ft/sec2, is the piecewise linear function defined by the graph above. On the
time interval 0 < t < 18, what is the car's absolute maximum velocity, in ft/see, and at what time does

it occur? Justify your answer.



Solution

Since v'(t) = a(t), the derivative of v is zero only at t = 6 and t = 16. The four values that need to be
checked are t = 0, 6, 16, and 18.

,(0) = 55 ft/see,

v(6) = 5s +  ÿ(t) dt = s5 + a0 + a0 = 115 ft/sec,

v(16) = .(6) +   ÿ(t) dt = 115 - 30 - 60 - 15 = 10 ÿ/ÿee,

!Jv(18) =v(16) +   a(t) dt = 10+15 = 25 ft/sec.

The car's absolute maximum velocity is 115 ft/sec, occurring at t = 6.

Comment
r    .

The student can also argue from the sign of vÿ(t) that the velocity is inoreasing on the intervals [0, 6]
and [16, 18] and decreasing on the interval [6,161, and therefore the only candidates for the location of
the absolute maximum are at t = 6 and t = 18. Fÿrthermore, the student can argue that since the area

between the graph of a(t) and the t-axis for 6 < t < 16 is greater than the area between the graph of
a(t) and the t-axis for 16 < t < 18, the velocity at t = 6 must be greater than the velocity at t = 18,
and so the absolute maximum velocity occurs at t = 6. For this particular problem, the student still
needs to find the velocity at t = 6.

1998 AB2 (b)

Let f be the function given by f(z) = 2xe2% Find the absolute minimum value of f. Justify that your
answer is an absolute minimum.

Solution

f'(ÿ) = 2eÿ + 2ÿ. ÿe2ÿ = 2eÿ(1 + 2ÿ),
1

f'(ÿ)=0  at 2:=--ÿ.

ft     _        +

f     dee     inc

1
2

Theÿo is an absolute minimum at 2: = -½ beeanse /'(2:) < 0 for aÿ ÿ < -½ and f'(2:) > 0 for all
2:>--1.

Comment

The key to justifying that we have an absolute minimum' at 2: = _1 is that the derivative is negative

for all z < -½ and positive for al! 2: > -½. It is not enough to establish that the derivative changes
. sign from negative to positive at 2: = _!2'

An equally valid justification would be that the derivative changes sign from negative to positive at
2: = -½ and x ---- -½ is the only critical point.





BC Calculus - Unit in e4

2The 5ccrct: t;o Lÿ prolÿ/ÿm5 rcvÿ.alcJ... ÿ'

So you want to solve the ff)2problems, huh? Well, you must understand (not just memorize) the

concepts outlined on this document. You can do it, and it is not terribly difficult.., spend the time
and process the contents of this document. These are the questions you need to ask yourself when
attacking these problems...

Topic: Extrcma

Where should one look for absolute extrema?

Where should one look for local extrema?

What are critical points? Are they always extrema? If not, under what circumstances and provide
an example.

How would you describe the difference between absolute and relative extrema? When could they
be the same thing?

Given a function defmed on a closed interval, outline the process you would use to find absolute
extrema.



Topic: Mean Value Theorem and its Consequences

State the Mean Value Theorem for Derivatives (be precise with the details.., this is important).

Apply the Mean Value Theorem for Derivatives if it applies; if not, justify what conditions have
been violated:
f(x)= x2-4; [3,6]

g(x) = xm; [-1,1]

h(x)- x- 2 ., [0,3]
x-1



Topic: Mean Value Theorem and its Consequences (con't)

If f' > O, what do we know about f ?             If f' < O, what do we know about f ?

If f is increasing, what do we know about f' ?  If f is decreasing, what do we know about f' ?

How would you describe a relative maximum of f in terms of f' ? Be very clear, and make sure

your description distinguishes itself from a relative minimum.

Topic: Connecting f, f' and f"

What is the First Derivative Test for Local Extrema? State clearly.



Topic: Connecting f, f' and f" (ton't)

How would you define concavity?

If terms of f", what occurs when f is concave up?

If terms of f", what occurs when f is concave down?

What is an inflection point for the function f ? Where should one look for an inflection point?

Is it possible to use f" to fred local extrema? If so, how would that work? Does it ever not work?
If so, when?

If terms of f', what occurs when f is concave up?

If terms of f', what occurs when f is concave up?

When f is positive, what do we know, if anything, about f' and f" ?



Topic: Connecting f, f' and f" (con'0

When f is negative, what do we know, if anything, about f' and f" ?

When f is increasing, what do we know, if anything, about f' and f" ?

When f is decreasing, what do we know, if anything, about f' and f" ?

When f' is positive, what do we know, if anything, about f and f"?

When f' is negative, what do we know, if anything, about f and f" ?

When f' is increasing, what do we know, if anything, about f and f" ?

When f' is decreasing, what do we know, if anything, about f and f" ?

When f" is positive, what do we know, if anything, about f and f'?

When f" is negative, what do we know, if anything, about f and f' ?



Topic: Sketching f, f' and f"

Sketch the curves:
Increasing at an increasing rate Increasing at a decreasing rate

Decreasing at an increasing rate Decreasing at a decreasing rate

Based upon the given conditions on the chart, sketch a curve between any two points on the
provided grid
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Topic: Sketching f, f' and f"(eon'0
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Topic: Sketching f, f' and f"(con't)

If f is increasing at an increasing rate, how
do you sketch f' ?

If f is decreasing at a decreasing rate, how
do you sketch f' ?

fl fr

If f is increasing at a decreasing rate, how
do you sketch f' ?

If f' is below the x-axis and going away
from the x-axis, how is f sketched?

fl f

If f is decreasing at an increasing rate, how
do you sketch f' ?

If f' is above the x-axis and going away
from the x-axis, how is f sketched?

fl f



Topic: Sketching f, f' and f"(eon't)

If f' is below the x-axis and going toward
the x-axis, how is f sketched?

If f' is above the x-axis and going toward

the x-axis, how is f sketched?

f f

What places on the f' graph correspond to extrema for f ? How do you know if that place
represents a local maximum or a minimum? Sketch an example of a f' graph that indicates a local

maximum. Also, sketch an example of a f' graph that indicates a local minimum. Specify the

distinct characteristic(s) off' that illustrates the distinction between the extrema.

Local maximum

fl

Local minimum

fl



When we now incorporate f" into the mix, we have to be careful. It wilt be very common for me

to give to you the graph of f' and have you sketch both f and f". Remember: going from f' to
f" is basically the same as going from f to f' - see f' in terms of the four curves, then sketch
above or below (the x-axis), away or toward (the x-axis).

Analytic Problems using f, f' and f"

You will be given a function, and asked to fred the following things:
52  Critical points
E  Extrema
E  Intervals where f is increasing and/or decreasing

E Points of inflection
E  Intervals where f is concave up and/or concave down

Write a step-by-step process for each of the bullets above; pay special attention to details and
notation.

Critical points:

Relative extrema:

Intervals where f is increasing and/or decreasing:

Points of inflection:

Intervals where f is concave up and/or concave down:


